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English Literacy Goals for Step 1: 

s 

* 



The goal of an effective Step I program is to provide an opportunity for children to explore learning 
though discovery, play and communicating with each other. This does not mean, however, that learning is not 
taking place. Teachers must emphasize purposeful teaming activities throughout the day that focus on a variety 
of learning objectives as well as supporting the children’s development as successful students. 

♦ 

Instruction should focus on introducing and familiarizing students with English in the following areas: 

phonological awareness (putting sounds together to make words), oral language (learning how to pronounce 

words and use spoken English), print awareness (understanding what letters and words look like), alphabet 

knowledge (knowing how each letter is written and how it sounds when spoken). 

* 

% 

Lessons in Step I should focus on repetition, repetition, repetition. This can be achieved through the use 
of short stories, rhyming activities, and play. A variety of techniques and approaches should be used to achieve 
this objective. The emphasis in Step I, however, is building a foundation for learning the English language. 
There is little focus on oral language and more on phonics and writing. 

Support for Dual-Language Literacy Instruction (teaching English using the native language): 

It is important that the teachers use the children’s native language in class to ensure that all students 
understand the lesson. It is also important to use materials taught in the Urdu classes also in the English classes. 
Vhis helps the children see how language is related to their daily lives and not completely foreign. If possible, 
y to translate stories both ways (Urdu to English; English to Urdu). 

♦ 

The Goals: 



lonological Awareness (putting sounds together to 



H 



ake words): 



The first stage in learning to read is having awareness of phonemes; that is, teaching students the sound 
. ucture of language. A phoneme is the smallest functional unit of sound that when combined create complete 
/olds. It is critical that students have the ability to identify the different phonemes that, when combined, make 
voids. This the foundation on which the English language is built. For instance, the word “cat” has three 
phonemes: “c” “a” and “t”. When all three sounds are put together the word “cat” is made. Knowing how each 
individual sound together creates meaningful words is what phonological awareness is. 



Early phonemic awareness is all auditory (based on hearing); it does not involve print. It is moie 
important that a student can hear that “moon” and “man” both begin with the letter "in" before moving into 
writing. However, we will be doing both, as explained in the print awareness and alphabetic principles goals 

below. 




Oral Language (learning how to pronounce words and use spoken English): 



Oral language teaching strategies should use native language support to confirm the meanings of the 
English phrases introduced. It is okay to explain what is being asked of the students in English in their native 
language to check that all students understand what is being asked of them. It is most important at tills point that 
students ar e able to recognize that English phrases (even if they are not entirely understood) have meanings that 
can be acted on. For example, telling students to "sit down" will become a routine practice in class even though 
they do not know the specific meaning of "sit" or "down." Basic commands and greetings may be introduced at 
this stage. Step I students should become familiar with hearing words and phrases in English and begin to' make 
meaning of those phrases, including them in their everyday classroom lives. This is only necessary if the 
students are ready to begin learning commands. Each group of students, is different; it is important for the 
teacher to know her students’ capabilities and pace the lessons and topics based onjheir skills. 

Print Awareness (understanding what letters and words look like): 

* 

% 

This should be done at a very basic level. Emphasis should be on presenting words as combinations of 
letters that together have meaning. For example, the word "apple" is make lip of several letters, each of which 
has their own sound, wliich when written create a meaningful word: apple. It is helpful at this stage to suppor 
this idea with lessons in Urdu, making the connections for the children that words of the same meaning can be 
written in different ways. Some students may understand this concept better in relation to their Urdu studies, 
whereas some may find it easier in English, use this to help create a solid understanding for all students. 

Support for these lessons should be conducted in unison with the Urdu lessons reinforcing topics learned in be 
subjects, making connections for the students of materials taught in both languages. 

Alphabetic Knowledge (knowing how each letter is written and how it sounds when spoken): 

One of the first steps in becoming a successful English reader is to learn to recognize the letters of the 
alphabet. It is important to begin to connect letter names with their sounds (phonemes), which are the building 
blocks of word development, and also to recognize the differences between capital and lower case letters. 
Students should become familiar with seeing English letters. Emphasis in the classroom should be on presen tii 
real-life instances where English is seen and how it is relevant to the students’ lives. For example, labeling 
objects in the classroom with English signs shows the students how English is relevant to their daily lives. 
Teachers are encouraged to use their native language at any point in these lessons to support the lessons being 
taught. The most important thing to remember is that learning a foreign language is challenging, but should be 
made interesting and fun for the students. 

Teacher Input 

The curriculum guide presented here is offered as a starting point for teaching English at the Step I lew 
The guide and lessons described will be updated regularly and require ongoing input from the teachers who us 
them. It is expected that the teachers provide additional feedback to ensure that this guide is useful to all. 
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Expected Outcomes 






I 



Upon the Completion of Step I Students Should: 

X A ?\s 

Be aware of print in the environment v - u 

• Be aware that print conveys meaning (knowing that written letters and words have a meaning and are 

not just symbols on a page) d* ^ l 

• Knows direction of print (left to right; top to bottom) (j* ^ " 

• Knows what a letter is and what a word is (knows that words are made up of individual letters) 

&/A 

DIL’s Curriculum Goals for all Step I Students requires that each student is able to: 




yj> J iJt-i I 



* Identify the front and back oT a book. 

■b 






a 



Demonstrate that reading English is achieved by moving from left to right and top to bottom on a page 
Identify all capital and lowercase letters * ^ 






k ; • t 

* Demonstrate knowledge of beginning sounds by printing correct letter symbols with 

corresponding pictures (when the teacher calls on them) \j (j?. (j fi /f \ 

* Orally say, when asked, what sound is heard at the beginning and ending ot words L. 

* Say different rhymes (£ 1? 7 cz. ^ If ^Ucr Jy ^ ^ 

* Count the number of sounds in a word and the number of syllables in a word - / i * y O i°* 

* 



Demonstrates comprehension of stories and nursery rhymes by acting out (with the 
support of Urdu) J 

Print their name correctly on a lined sheet of paper/ 

* Print alphabet letters legibly without a model ^ 

* Writes from left to right and from top to bottom 



/ 





In the Classroom 



Guided Reading 

New readers are just beginning to understand the basic concept of books and print. They are learning the 
alphabet with the ability to recognize and name upper- and lowercase letters. They are also developing many 
phonological awareness skills, such as recognizing phonemes, syllables, and rhymes. 



Step I Books should include: 



* Many descriptive pictures/*/ U(}t* 

* Simple sentences ±£,0^ . 

* Repetitive patterns '• * * J ' - ^ 

* 





1 r ^ ' / 

Controlled, repeated vocabularyjjjl*^ > ^ 

* Everyday language d 

* Large print ' 



N 



* Wide letter spacing 

* Familiar settings/story ideas 

* V ery few words on a page 

Effective Program Components: 






/ - / • 



• Read-Alouds (teacher reads to the class as a whole) 

• Language Activities (using games) . 

. Independent “Reading” (allowing the child to "read" to themselves-leaming how to handle a book, lead 

. 9 left to right) , r , % 

■ f df. <T, Interactive Writing (the teacher provides instruction and the class works together) ( qro up voorKJ 

* _ t • . • / • *i t 1 +U ot» or\m > J/ 



. Independent Writing (children have worksheets they complete individually) 



**. 



The Environment: 



d/u 




The classroom environment will help a child’s ability to learn. Strategies for creating a classroom where the 
student will leam best in include: 

* . Labeling objectsm the classroom in English to help children match words with objects ^ 

WJ,Ut . Using TeaTiife materials into games to make the lesson more realistic (magazines, maps clay toys, eicJTT 

Dividing*the room into‘areas where work can be completed based on specific tasks (reading comer, o y** 



-M 



small library where the students can sit closely to the teacher)— avoid having large open spaces (wheie 

O'-* students are likely to misbehave). See Learning Centers below 

. Displaying students’ work with infoimation about what learning took place to reinforce the lesson. 



The Importance of Using Play Activities in English Instruction: 






Types of play activities can have a very positive effect on literacy teacliing. To be effective, however, 




teachers must support the play activities by providing appropriate guidance. Some examples of play activities 
are: 

. Role-play (acting out taking the role of another person) activities. 

. Letter Practice Activities (see Activity Bank below) 

/ 

Flexibility: 

This curriculum will only be successful when the needs of each unique student and classroom are met. 
Therefore, as the teacher, it is important that you use discretion when deciding how to pace your students. Use 
the review time based on the needs of your students, not necessarily what the guide dictates. Be flexible in hov 
you introduce material and review items, making sure that you proceed only when every student shows 

mastery of each topic. , 

# 

. * 

Additional Materials: 1 

The purpose of tills guide is to help the teacher in planning their English lessons. Because the lessons 
are prepared beforehand, it is the responsibility of the teacher to help supplement the lessons with their own 
activities, materials (posters, flashcards, worksheets, etc.), songs, rhymes, stories, etc. There are activities anc 
materials provided with this curriculum, but teachers are encouraged to add their own ideas as well. Again, 
each class is different and is up to the teacher to decide what will be the most effective lor her unique group ol 

students. 



Review: 

One of the key features of the curriculum is the emphasis on review. This is very important. Do not 
move on to new lessons in the guide until each lesson of the preceding week has been fully covered and every 

student demonstrates mastery. 
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Weekly Planner with Lessons, Activities and Materials 






the activity bank for more ideas. You may also create your own activities, please share these games or ideas with us so that we can 
share with our greater co mm unity of teachers. Be flexible with the curriculum and the topics covered making sure that each of your 
student masters the topics discussed before moving on. 
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class. word beginning with ways to write U, 

Introduce Letter U U: umbrella. Explain and “u”, but both 

with Audio. Activity: that U is the first make the same 

Call on students to letter in umbrella. sound. 
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Letter* T Sing the Alphabet Finish worksheets Using flashcards, Show the students Learning Centers 

Song from Monday’s introduce the first that there are two 

class. word beginning with ways to write T, “T* 

Introduce Letter T T: toy. Explain that T and ‘T, but both 

with Audio. Activity: Is the first letter in make the same 
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Have students try are having difficulty with W, but only if 
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Letter Z Sing the Alphabet Finish worksheets Using flashcards Show the students Learning Centers 

Song from Monday’s introduce the first that there are two 

class ' word beginning way s to write 

/ Introduce Letter Z with Z: zip. Explain and ^ 5 but both 
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Introduce Letter Y Activity : ^th Y: yacht make the same 

with Audio. Call on students to Explain that Y is sound. 
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Review 7 Identify what areas need improvement and focus on those. u This is a good time to work with small groups of students 

who may need specific help (the others can work in Learning Centers). Use the Activity Bank to create fan games to 
cover the extra practice. This makes it fun for the students as well as educational. 
















* 




«• 

cl. u4'~^l^ I—* (Letters L.)$ Small 'if J j l 




(X 1 5 ,S'£z> ^>/a£ Letter Tracing 

V 7 • 

i^C- w yf/ i c~ d du~s*Jjg , ^i S^\ ^ if 

(yi<zd/{ \J\$ \$ J J/z- 2_ ki (Pair)Zl ij£- 

_ U xf~4> //%£ 4 J>s/£jm j/u ft 



if ^ j^cUlT J-^ f* ^4? ^ ^ 













J/fJdlJjt&A. 12 j!/i d<- 1/ 

- ^ w I - ~ * (c*K*ge) 

- of fis j f i >6^i > - i7 ‘- % ^ ^ 

(£_l<X/K)Run & Point 




^ l £ uf c<jC rjJ ^ T M - ^ {V 

_&\ryi biT (3 Jf UlilJj .L* i/'^ 1 «-^c^ ^ 



ji> u4 :Holdup the letter 

/jiff vLfAfrrfL'M '>£; ^ is*- *Js/& ’'ze'+A Jfr*' 






Activity Bank 



Body letters 

Ask children to make themselves into the shape of given letters ‘make yourself an ‘s’ etc’. Children contort 
their bodies into what they think the letter looks like. You can also group the students and have them work 
together to create the letter. . 

You can model this easily by showing a ‘T* by standing widr your feet together and your arms stretched out to 

the sides. Or ask children to make a letter and the whole class has to try to recognize what the letter is. 

♦ 

Chalkboard Matching i 

Write one capital letter in the middle of the chalkboard and write many different lower case letters around it 
(making a cloud of letters), including the lower case version of the capital letter in the middle? Ask the class 
which of the small letters matches the capital letter in the middle. Call on one student, who is being quiet with 
their hand raised, to come to the front and circle the matching small letter. This can be done repeatedly with al 

of the letters learned so far. 

Tracing letters 

Ask students to shut their eyes and with your finger trace a letter on their hand or back. T hey must tell you wh 
this is. They can play the game in pairs. There may be giggles from the ticklish in the class, but the activity 
requires them to ‘see’ the letter in their mind’s eye and it’s great fun, too. 

Air writing 

Before writing letters on paper, get all the students to stand up and you stand at the front of the class with yout 
back to them. Using your writing hand draw a big letter in the air saying its sound at the same time. Get the 
students to copy you, moving then arms to form the letter in the air. 

Letter sculptures 

Give out soft modelling clay (or pieces of string) to all the children. Ask the children to make certain letters (c 
words). They have to concentrate on the shape of the letter and its proportions. 

The children can choose their own letter and make a big one out of clay or card, then stick it on a large piece 
card. Give out magazines and newspapers and let the children look and find either words or pictures of tiling? 
that begin with the same letter. They cut these out and create a collage with their big letter. Decorate the 

classroom with these posters. 

Run and point 

Pin up the letters that you have introduced to the class so far on the walls around the classroom at a height 



,nildren can reach. Nominate one student and say ‘Rabia, run and point to the "s’”. The child must look around 
and find the correct letter and run up to it and touch it or point to it. (Model the activity so that the children are 
clear about what they have to do). 

You could then turn this into a race. Divide the class into two groups. They stand in two lines at the front of the 
class or down the centre of the room (it’s great if you can move furniture to the sides of the room). The children 
at the front of each line are the runners. You say the sound of the letter and the one to reach and touch it first is 
the winner. They then go to the back of the line and the next two children are the runners for the next letter. It is 
fine if other children in the team help the runner - it’s not a test but a means of helping children learn the sound- 
letter link. 

♦ 

What begins with “b”? 

i 

Ask the question with all the letters the children have been introduced to. They can tell you any words they 
know that begin with that sound. This is great for them to make their own connections between the letter and 
the sound. You may be suiprised at how many words they- know - even ones you haven’t introduced in class. 
This can be done in the native language as well. 



Hold up the letter 

Get the children to make cards with the letters they know. Call out a sound and the children have to hold up the 
corresponding letter. This game allows all the children to join in and to focus on processing the sound-letter link 

without having to produce any language. 



Recognizing the letters 

Produce handouts like this: 






11 


h n ni 


0 


a o d g 



Children have to recognize which is the same letter and simply circle it orjnaybe color over it. 1 he letters are 
actually very similar in shape, so it’s important that children can differentiate between them. This activity can 

also be done as a class, writing the letters on the chalkboard. I'plJ. P 



,abcl the Classroom 










lildren leam from everything around them and need constant reinforcement of language. A fun way of 
inforcing the written form of the words for classroom objects like door, boar d, window etc is to label them. 





u 

/rite the words on card and as you teach the words stick them to the appropriate object or get students to label 
e objects themselves. 

ne lesson jumble them up and get students to label them appropriately. 



Jphabet Concejatration 



'rite the capital and lower case letter of 5-6 different letters on small pieces of paper (totally 10-12 pieces of 
iper). Place the papers upsi de do wn on a table or the floor. Each student takes turns turning over two pieces of 
iper. If the letters match, they get to “keep” that letter. If they do not match, both papers are turned back over, 
he next student does~the same. After a couple of turns, some of the letters will have been “found” and it is up 
the student to remember where they are on the table/floor. Try to discourage the other students from yelling Lift 
at. This game can be modified by playing in te*uns or breaking the class up to smaller groups. Also, you can 
rite the letter on one piece of paper and have a picture of a word stalling with that letter on its malcliirig paper. 

H/<J& 

Spy 

Play "I Spy" by having children try to identify what you spy that begins with a certain letter. You can give 
added hints if needed. For example, "I spy something that begins with B. You can read it." (book) Have the 
child who correctly identifies the object go to the board and write thedettcr. Have everyone practice saying the 
word with emphasis on the first letter. Also, this can include words in the native language that also start with the 

same sound 

♦ • * 



Alphabet Walk 




Take an alphabet walk around the school or neighborhood. Look for letters that you have been studying in 
environmental print. You can also have children identify objects that start with specific letters that the children 

have recently learned. 



Action Game 4 . t . 

Have children perform an action that represents a letter. If you say H, they hop. If you say W, they walk. If you 
say J, they jump. If you say Y, they yawn. You can give them a prop such as a ball and have them do things 
with it depending on the letter called out. For example, say B, and they bounce the ball. Say I , and they toss the 
ball. Say C, and they catch the ball. 



1 



, Newspaper Game f 

C*tFJ bnvi Lijr' ^ 

Give children a clipping from a newspaper or magazine and have them circle or highlight all the examples they 
can find of a specified letter." You can challenge them to find a certain number of occurrences, such as seven. 

‘ ^ u,l 

c r > So* , ; W Ufr o t u j 




c r 



'xf 
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Wren letter cards. Call out four to five letters. As you do, those who have the card come to the front of 
l. When four to five children have come forward, direct them to arrange themselves in alphabetical 

\J.y \y !i ^ / if ^ / I tk 

* i 

i Game 



ie the class in half giving one half pieces of paper with the lower case letters printed on tire paper, give the 
; r half, capital letters. When the teacher says GO, the -students have to find their match (upper case with 
/er case of the same letter). Once they have all fotmd their matches, have each pair say their letter and the 
)und it makes. This game can be made more challenging by including more letters or having the students 
natch a letter with a picture that begins with that letter. 
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Appendix A: 
Learning Centers 
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T?e . _ , , , , ....... 

)ducing Learning Centers into the classroom environment benefits both the teacher and student in a 
,ely of positive and effective ways. Some of the benefits include: 



/ 






• Focused Activities (teaching one particular activity or lesson at a time) * 

/« Differentiated Instruction (addressing the needs of students at different levels through focused aclivitie; 

K • Teaching to (he National Curriculum standards j ^ 

• Allowing the teacher to pull out students who may need one-on-one guidance (S/$ J 

• Selfmanagement skills for the students (teacliing the students to rely on themselves to solve problems 

and finish tasks) 

• Group work allowing students to learn to work together and help one another 

• Variedtechniques in instruction targeting each students’ unique learning style 

• Effective tool for classroom management 




Learning Centers provide a unique opportunity for the students and teacher to explore the learning prqcess 
(/using a new framework. jXhis can only be achieved if the Centers are carefully created employing each 
technique described. *Each step in this guide MUST be carefully completed in accordance with the 
instructions provided> Only then will the numerous benefits be fully realized. The initial set-up is die 
time-consuming, but once the Learning Centers are created, making adjustments is easy. , 

i- ^ IKONS'* 

'* - 

What is a Learning Center? 



Learning Centers are specific areas in a classroom that focus on children’s active learning a variety c 
curriculum areas. For the English program, these Centers will focus on different aspects to learning 
The Learning Centers that will be included in the Step I English program include: 



• Writing Center - 

• Silent Reading Center 

• Art Center 

• Alphabet Center 

• Guided Reading/One-on-one instruction with individual students or small groups 




Activities in these centers will focus on different techniques in reviewing the topics covered during the rest of 
the week and earlier in the year. This is also an opportunity for the teacher to add then- own creative ideas 
into creating materials for each Center and activities for the students to engage in. 



Preliminary Work for Teachers to Determine/Develop: 



1 . Develop a Room Plan: Look at how you can place 6 Learning Centers throughout the class. Think 
about spacing (will the students be able,to move from one Center to the next without too much 
difficulty?), remember to leave space for one-on-one instruction with students who will be pulled from 
their Learning Center. Reconfigure tables for groupings of 4 to 5 students each. Label' the Center with a 
Sign or Number. 
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2. Collect and Manage Supplies for Each Center: Make sure that each Center is labeled and contains the 
proper materials for each activity. This includes, labels, worksheets, reading materials, flashcards, 
pencils, books. Be sure to keep track of when supplies run low. Find a way to organize and store the 
materials and supplies for each Center. Tills will allow for an easy set-up when Learning Centers are 
used. 




Create Learning Center Routine: Establish the flow of Learning Centers in your classroom. 

• Decide on groups for the students including one high achieving student and one low achieving 
student. Tills will help in making the groups self-sustainable, allowing die students to help each . 
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VS 



b /i 

other and rely on the teacher less. Make sure the class is divided evenly (or close to evenly). Each 

group should have between 4-6 students. 

Color-code the groups, red, orange, yellow, green, blue, purple. Hand out colored fabric to each 
student based on tEe group they’ve been assigned>Keep the matching colored folders for storing llie 
fabric when Learning Centers are not being used and also as a place to keep each group’s work. 

Model how the students are to move (with their groups) from one Learning Center to the next. 
Teacher will do this first. Next, get one group to demonstrate together while the other students 
watch. Finally, have the students spend time simply practicing the movement from one Center to the 
next. The students should be very comfortable moving together with their groups before the* actual 
activities are started. 

Post a schedule with the Name or Number of each Learning Center on a poster or the chalkboard. 
Demonstrate for the students how the schedule works, moving each color 



Recommended Learning Centers 



Center 

Number 



1. Writing 
Center 



cn>- 



2. Silent 
Reading 
Center 



3. Art Center 



Here, children are encouraged 
to explore and use a variety of 
materials to develop their 
emerging writing skills. 



This is a special time for the 
students to become beginner 
“readers” The purpose is not in 
expecting the students to 
understand the book, but begin 
to enjoy looking at the pictures, 
see the words and respect the 
book itself (not tearing pages, 
reading left to right, top to ■ 
bottom) 



This Center is designed to 
encourage cliildren to use a 
variety of materials of different 



Materials to Include 


Activities 


Paper, letter 
worksheets, labels, 
signs, pens, pencils, 
chalk, 

| 


Letter writing practice, 
labeling objects, decorating 
Letter Wall Chart 


Short books with 
many pictures and 
limited words per 
page 1 

i 


This Center is very learner- 
centered. The students will 
know that they are to be 
silently reading their books 
during this time. It is 
important that the children 
learn that when they read 
alone they are to read 
silently. 


Any art supplies 
available. Teachers 
are encouraged to 


Focus on creating Art with 
the letters of the English 
Alphabet. T he students 









! shapes, textiues, and sizes in 
order to make their own 
creations. 


be creative with the 

materials they have 

available for this 

• 

Center. 


will be able to practice 
their alphabet recognition v< ‘ ; 
skills while also further 
developing then- creative 
abilities. OlXU ( j 4* 


4. Alphabet 
Center 

% 1 


This Center provides an 
opportunity for the students to 
learn more about letter forms', 
letter names and letter sounds. 

♦ 


Magazines, 
flashcards, 
modeling clay, 
paper and pencils, 
chalk 

* 

• 


Students will practice 
writing and saying Ihe 
letters of the Alphabet at 
this Center. Allow the 
children to use many of the 
activities found in the 
.Activity Bank to work in 
small groups practicing 
their letter recognition 
.skills 


Guided 

eading/Onc- 

u-One 

ay 


This Center provides the teacher 
the opportunity to work with a 
small group of students on their 
reading and listening skills. 

The teacher can more actively 
address some of the individual 

■■ “ C^I " »■* 

problems that will present 
themselves in this small setting 


Books with many 
.pictures and limited 
words per page. 
Because the group 

will be reading the j 

- 

book together, it is 
important that each j 
student can see the 
pictures as the 1 

teacher holds the 
book up. If 
possible, use “big 
books” for this 
Centers 


The teacher will read the 
book, showing the pictures. 
The teacher should ask 
students questions and try 
to get the cliildren involved 
in the reading. This Center 
should be actively 
engaging the students to 
participate. 


. One-on- 
me 

nstruction 
C-iTi yj \ — Li 

** ' V •* 


A If the teacher has identified 
some students as needing 
additional one-on-one or small 
group help, this is the best time 
to pull the student or students 
out of their group and spend 
time individually working on 
problems they may have. 

If so, on that day, provide an 
additional activity for the 
Guided Reading Center that the 


Any materials 
necessary to 
address the needs of 
the students getting 
the extra help. 


Work specifically on one 
or two skills the students 
may be having trouble 
with. Make sure that any 
students who are falling 
beliind are able to learn the 
material at their own pace. 

Also, if some students are 
further ahead of the rest of 
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teacher will be absent from. 


, , ... _ 

• 


the class, they can be given 
higher level instruction at 
this time, also. 



The Learning Center Process 

* 



Establishing Learning Centers in the classroom requires very careful repeated instruction. The students will 
not be used to working in small groups and it is important that rules are clearly defined and that the students 
understand completely what is expected of them in each Center. The steps, for establishing Learning Centers 
s as follows: » 



1 . To start, the students need to be divided into Learning Center groups. The best group of students will 
include: one high achieving student, one low achieving student and a goodjjalance of students in the 
middle. The teacher should be careful not to assign student that may have behavioral problems to tire 
same group, also. The goal is to create a combination of students that will have the best chance of 
working well together and supporting each other. Give the students yam necklaces (each group a 

different color) to show how the students are divided. 

2. Learning Centers need to physically be created. This includes dividing the room to look like the 
Centers. The students will need to become familiar with seeing the classroom in a new way (with desks 
and chairs moved around) and know that each cluster of desks is an individual Learning Center focusing 
on an individual lesson topic. 

3. Once the classroom is divided into the Learning Centers, the teacher should explain what each Center is 
and the activities the students should expect to do at each location. This will require carefully showing 
the materials available at each Center and the activities the students should do when there. 

At this point, it may be useful to “do” each Learning Center as an entire class to confirm that all of the 

students know what to do in each Center. ( L* 

Using the pocket boards or another organizational poster, show how the colors correspond to the 
different Learning Centers and how the groups will be assigned to different activities. 

Model for the students how they will be expected to move from Center to Center. It may be useful to 
have the students practice in their groups moving from Center to Center when instructed. Discuss and 
role-play appropriate Center behavior. 

7. Do not introduce any of the materials/activities until the teacher is confident that the students^ imder stand 
the .flow of moving from Center to Center and know what to do while at each Center.'' ( U' V -L 

8. Introduce the materials and lessons to the Learning Centers. 

9. Continually assess the students to make sure that they are doing the appropriate activities for each 
Center and staying on. task. 



4. 



5. 



6 . 



Next Steps? 




ter the Learning Centers have been in use for a while and the students are comfortable with the flow, 

;achers are encouraged to add new activities and Center topics. Learning Centers should be seen as a tool for 
eaching new concepts and activities in a controlled small group environment. It is critical that the teacher 
continues to update the activities and materials to make sure that the students do not get bored and that each 
new topic is being covered in tire Center. Finally, Learning Centers are not only useful for teaching English, 
but can be expanded to cover any subject introduced in the classroom. Teachers are encouraged to be creative 
in making the Centers most useful to their students* needs. 
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Appendix B: 

DIL Classroom Management Plan 



For most teachers, the most challenging part of teaching is managing a classroom full of students. Often, the 
ability to teach is overshadowed by need to control the class or discipline the students. This classroom 
management plan is a tool for changing the classroom environment. The framework and suggestions included 
will enable the teacher to spend more time teaching and less time dealing with individual problems. The 
emphasis is on changing the expectations of the students: one where the student has been given enough 
guidance to know what is appropriate classroom ■behavior. This model rfelies on a trust that, if properly 
instructed, the students will be able to monitor themselves during sustained periods instruction. 



Stage I: Preparations before School starts 



Room Environment: 

• Decide where to post sign/materials in classroom 

• Arrange seats (in rows or clusters, whatever you prefer) 

• Make a classroom welcome sign/any other decorative signs 

Supplies: 

• Writing and drawing paper 

• Pencils, pens, chalk 

• Flashcards 

• Letter Blocks 

• Clay 

• Art supplies 

• Worksheets 

Students Prep: 

• Make student name tags 

• Prepare first day materials to send home (see Stage III) 

• Prepare Class List (students names and contact information) 

• Decide on your seating procedure 

• Check records for students with special needs 

Getting Organized; 

• Brainstorm Class Expectations (this will be discussed hi Stage II) 

• Duplicate materials needed for first week 




Write daily schedule, date and your name on the chalkboard 
Prepare files for parent correspondence 
Plan procedure for emergency situations 



tage II: The first day of school 

The first day of school for any teacher is about setting the daily structure and building a classroom 
oinmunity. The focus of this time is about understanding expectations and learning how to be respectful of 
peers. This is particularly important for Kindergarten students, as this is the first time in a classroom setting 
where they must learn to share and respect their classmates! Teachers who do not firmly establish their 
class rules from the very first day of school find it difficult to cohtrol the class for the rest of the year. ^ 

k 

As students enter the classroom for the first time, the teacher must make them feel welcome. The 
teacher should stand at the door and greet each student individually. The teacher should say their own name 
and ask the student what their name is. Next the teacher should direct the student to a seat in the classroom. 

On each desk there should be something ready for the student to work on while the rest of the class files in. 

For younger ages, tills could be a coloring sheet with crayons or a simple worksheet that the student can work 
on individually and quietly. 

Once all of the students are in their seats, the teacher should stand at the front of the class and introduce 

the students to the class. It is important that the students see the teacher as a person and therefore the teacher 

should tell the students a bit about themselves, their hobbies, how long they have taught, and most importantly, 

how excited they are for the upcoming year. . • - ^ 

ec 'y j-. o^Lp 

After the introductions are done, have the students sit together as a class and create a set of Class Rules. 
The list should be brief. Ask the students, “what rules should we have in class?” Make a list as a class. Some 
of the suggestions may be silly, but it is important that the students are able to give their input in this process. 
The teacher can also add her own ideas including such rules as: 



1. Work quietly. Do not disturb others who are working 

2. When the teacher is talking, be quiet and listen 

3. Raise your hand, and wait to be called on before speaking. 

4. Respect your classmates. Treat them with kindness. 

5. Don’t hit, kick or touch anyone else 

6. Don’t Run, always walk in the classroom. 



As each rule is written down discuss the importance of that rule and make sure the students understand. 
When the rules are decided upon, create a poster listing the Class Rules and post it on the wall. It is important 
that the students have a constant, clear reminder of what is expected of them. 



Aller the rules have been created and posted, it is important to go over the class procedures. The 




jllowing are suggested procedures to help the students act in an organized way, enabling the teacher to 
onlinue teaching with limited interruption. Explain the procedure, rehearse or demonstrate for the students the 
procedure and practice to make sure the students understand folly. 



v U 7 1 mj:> 

Starting the Day: Establish a morning routine and post it on a wall, 
specific, for example: 

Quietly enter the classroom 



The routine should be very 



Remove your jacket 

s 

Organize your desk 

f 

Take out your slate * 

Work independently on the task your teacher has assigned (the teacher must always have 
something planned for the students to do during this time— most often it should be a 
review of something learned the previous day) 

Work quietly at your desk until the teacher is ready 

• Quieti ng the Class: Explain to the students: “when the class gets noisy, I will raise my hand and keep it 
in the air.” This can also be taught as “give me five” — five fingers correspond to the five steps. When 
they see your hand in the air, they should: 

1 . FREEZE. Immediately slop what you’re doing and saying. 

2. Raise your hand also to help notify the other students that it is time to be quiet. 

3. Turn and face me; pay attention and keep your eyes on me. 

4. Be still 

5. By ready for instruction. I will have something to say 
Jb 

• Students Seeking Help: Explain that the students will use hand signals in class to indicate their 
different needs. When the teacher sees the signal, they should silently respond to the signal with a nod of 
the head or a gesture of the hand. 

o One finger in the air: The student wants to get water 
o Two fingers in the air: The student needs to use the restroom 
o Three fingers in the air: The student needs help 



• Dis missi ng the Class: Explain to the students that they are to remain in their seats quietly waiting for 
dismissal from the teacher. Students will not be dismissed from class until their desks are cleared and 
all of the materials from that day’s class are put away. It is always the teacher’s decision when the 
students are allowed to leave class and they must do so quietly. 




e III: Create a Discipline Plan 



pline is to be used when a student disobeys one of the class rules or does not follow one of the class 
;dures. It is important to make this connection for the students. They will begin to understand that 
/pline is an expected outcome of breaking a class rule.^The punishment should always try to match- the 
nvior. For instance, if the child runs into the classroom, make them return to the door and practice walking 
o the class. Or, if the student is making too much noise, have them sit quietly for a period of time. 

... u (j! ^ i I ^ 
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Example Discipline Plan 



Everyday each child will have an opportunity to earn a star for the day.- Every Friday, those children who 
have a earned a sticker each day will celebrate their good behavior with one of our rewards from our reward 
list (the teacher will choose the reward each week). Those children who do not earn a star for everyday of 
the week won’t be able to participate in the reward time. These children will stay with the class, but will not 
participate. Hopefully, by not being able to participate, the children will realize that with good behavior come 

fun times. 



In addition, there will be a posted progression of discipline in the classroom. The teacher will follow this 
progression when children have problems following the class rules. If the teacher needs to call a child’s 
home or talk with a parent at the end of the day, that child will not earn a star for the day. And, therefore, will 
not participate in reward time that Friday. I truly believe that this discipline plan will be very effective if 
families are supportive of this plan and encourage their children to behave at school everyday. 



What Happens When The Students Don' t Follow the Rules 



1st Time = Warning 

2nd Time = Time in the Thinking Chair 
3rd Time = Teacher contacts Home 
4th Time = Sent to Office to talk with Head Master 



5th Time = Teacher Meets with- Parents 




Rewards for Studeats who Follow The Rules 



s 

Class Monitor for the Week 

\ 

Kind Note from the Teacher 
Free Choice in the Classroom 

Extra - Recess 
Parties 



A Celebration Note Home 




Stage IV: Ongoing Management: Suggestions and Tips 



The most effective teachers focus on ways to prevent classroom disruptions. 1 o do tins, me leacntr must. 

• Stay^a\varc of what is going on in their classroom at all times. The students must know that the teacher 
is always aware of their actions and that if they misbehave they will be punished. 

I . • Keep a smooth pace in teaching lessons and transitioning from one activity or subject to the next. Most 

disruptions occur during unstructured class times. /■?"' 

• Involve all students in class activities, particularly targeting those students who may not be 

participating.!. , T; . _ , . , .... 

• Provide stimulating work and activities to keep students alert and attentive for long periods ot time. 

• Observe and Comment cm positive class behavior. Give positive feedback to students when they are 
following the class rules, not only when the rules are broken. 



When Discipline Problems Arise: 

• Intervene quickly; do not allow behavior that violates school or classroom rules to go unchecked. 



Instruct students with behavior problems in self-control skills; teach them how to observe their own 
behavior, talk themselves through appropriate behavior patterns, and reinforce themselves for 
succeeding. 

- Teach misbehaving students general pro-social skills--self-awareness, cooperation, and helping. 

• Make use of punishments that are reasonable for the infraction committed; provide support to help 
students improve their behavior. 

• Work with misbehaving students to develop additional behavior contracts and follow through on the 
terms agreed to by both teacher and student 

• Work with parents to improve student behavior by developing a plan to be used both at home and at 
school 

• Make use of the community and PTA to enforce school rules and create a more positive climate 

» 

1 

4 

\ 

Ineffective Discipline Practices 



% 

Avoid the use of vague or unenforceable 

Do not ignore student behavior that violates school or classroom rules; it will not go away. 
Avoid ambiguous or inconsistent treatment of misbehavior. 



Child Psychology: Avoiding Corporal Punishment 

Even when, it is successful at inhibiting inappropriate behavior, corporal punishment still doesn't foster good 
behavior. Corporal punishment often creates resentment and hostility, making good working relationships 
harder to create in the future. Emphasis should be on creating positive discipline practices, ones that reward 
positive behavior and discourage bad behavior. 

Research shows that children who experience corporal punishment (hitting by their teacher) have a higher 
likelihood of becoming violent adults and develop mental health problems. Furthermore, corporal punishmen 
does not deter the student from misbehaving again. Corporal punishment is found to only solve an immediate 
transgression, but is a not a useful tool in changing children’s behavior. 
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Appendix C: 



Sample Lesson Plans 



Monday Lesson Plan: 



Lesson Plan Title: Letter A 



Topic: 


« 4 

Introducing the Letter A and the "A" sound , 


Curriculum 

- 

Standards 

Addressed 

B 

m 


• Alphabetic Principles 

• Phonemic Awareness 

* 

• 


Goals: 


• Students should know how to write the letter A and 
know what the sound of the letter is. 

• Students should begin understanding how the letter is 
written. 


Required 

Materials: 

- 


• Chalkboard 

• Flashcards 

• Worksheets 

• Letter Display/Poster 



Script: 



Alphabet Song: 



reacher: Every Monday you will learn a new letter of the English Alphabet. 

(Show them a poster/display of the whole English Alphabet to show what it looks like). 

\ fun way to begin to learn the letters is by singing a song. First I will play a 
song that has all of the letters in it. Every Monday we will listen to this song 
and soon you may even be able to join in! (Play the recording of the Alphabet 
5ong. Every Monday the students will get to hear this song; encourage them to sing 
ilong whether or not they know what each letter is.) 




Introducing New Letters: 



eacher: Today we are going to learn the Letter A. Can you repeat after me? 

Show the letter using a flashcard or on the chalkboard). 



tudents (together): A 

* 

1 

eacher: Very good. The Letter A makes the sound "aaaa". Can you repeat 
fter me, "aaaaa"? 

* 

Students (together): "aaaaaaa" 

* 

Teacher: Good. What's the name of this letter? (Point to the Letter A) 



Students (together): A 

Teacher: Very good. And what sound does A make? 

Students (together): "aaaaaaa" 

Teacher: Good. Now listen to the recording and repeat after each line. (Play the 
Letter A audio recording) 



Students (together): A "aaaaaaa" 



Teacher: Very good. Now let's practice writing the Letter A. (Write a capital A on 

C 




chalkboard, describing each stroke as you do so.) On your desks, using your 
ger, practice writing the letter A. (Repeat writing an A to have the students 
iow along). Very good. Now practice writing on your.slates. (Call on individual 
udents to come to the front of the class to write the letter A on the chalkboard). 



Please use the Handwriting Guide to make sure you are 
teaching the correct way to write each letter. 



eacher: You are all doing very well. Now I am going to show you another 
ray to write the letter A. (Write a lower case a on the chalkboard, describing each 
troke as you do so.) On your desks, using your finger, practice writing the 
;tter a. (Repeat writing an a to have the students follow along). Very good. Now 
ractice writing on your slates. (Call on individual students to come to the front of 
le class to write the letter a on the chalkboard). You will learn why there are two 
ifferent ways to write the Letter A later this week, for now, just concentrate 
nd making both letters look perfect. 



Tuesday Lesson Plan: 



:sson Plan Title: Writing Letter A 



opic: 


! Mastering Writing Letter A 


urriculum 

tandards 

>ddressed: 


• Alphabetic Principles 

• Print Awareness 


ioals: 


• Students can demonstrate how the Letter A is written 

• Students can demonstrate the name of A and its sound 


Required 

Materials: 


• Worksheets 

• Chalkboard 

• Letter Display/Poster 


Assessment 


Review the Students' worksheets to find out which children 
are still uncomfortable writing the letters. Watch these 
students carefully so that you can provide extra support and 
practice as soon as possible. 



Script: 



Review 



ner: Today we are going to continue practicing the Letter A. To start, 
it to the letter A) What is the name of this letter? 

ents (together): A 

;her: Very good. And what sound does the Letter a make/ 

jdents (together): "aaaaaaa" 

Teacher: (Call on individual students) What is this letter called? 

Student: A 

Teacher: Wonderful! And what sound does it make? (Cali on a different student) 



Student: "aaaaaaa" 



Handwriting Worksheets 



Teacher: Now I would like for all of you to practice writing the Letter A on your 
own. (Hand out the Letter A handwriting worksheets). Be very careful when you 
are writing each letter, try to make them look just like the A on the top of 
your worksheet. 




?acher: If you already finished the worksheet review your work and try to 
take some of your letters look even better. When you finish, circle your best 
tter. (After giving the students time to finish their work, collect the worksheets, 
ake sure that the students have written their names on the worksheets- you may 
?ed to help them with this if they are not comfortable writing their names in their 
^tive language yet). . „ 



j 

Chalkboard Writing 
1 



reacher: Now let's practice writing the letter A all together! Would any one like 
to come up to the chalkboard and write the Big A? Can I have a volunteer to 
come and show the rest of the class how they write a lower case a? (If no 

student volunteers try to encourage them saying that you will help if they have 
problems. If they still don't volunteer, call on individual students to demonstrate. 
Spend the rest of the class working on this. It is important to know that the students 
have mastered the skill of writing the Letter A, both upper and lower case.) 



Wednesday Lesson Plan: 

Lesson Plan Title:. Words 



Topic: 


Creating Word using Letter A 


Curriculum 
Standards ; 
Addressed 

i 

• 


• Oral Language 

• Phonemic Awareness 

• Alphabetic Principles 


Goals: 


Students know that letters are part of words and the sound 
"a" is one part of a word 


Required 

Materials: 


• Large piece of plain paper/Chalkboard 1 

• Pen 

• Flashcards 




Script: 



« 



Review 



Teacher: To begin, I would like to review some of the material we covered 
earlier this week. Can you tell me the name of the letter we learned this 
week? 



Students (together): A 



Teacher: And can all of you tell me what sound A makei 



Students (together): "aaaaaaa" 



Teacher: Very good. And can I have one of you come to the chalkboard and 
show us what an Big A looks like? (Encourage the students to volunteer by praisi 
how well they did writing the letter yesterday. If no one volunteers, call on one 
student and help them as they write. Remember to praise the student both in how 
they write the letter and also for their bravery in coming to the front of the class.) 



Introducing Words 



Teacher: Today we are going to think about words that start with the Letter A 
sound, "aaaaa". To begin, one word that starts with "aaaaaaa" is the word 
"apple." (Hold up the flashcard that shows the Letter A with the Apple). Do you hear 
the "aaaaaa" sound at the beginning of the word "apple"? Repeat after me 
"aaaaaaPPLE". (Use your pointer, holding it over the a in apple longer than the rest 
of the word to make sure that the students make the "aaaaa" sound before finishing 
the word. 



Either use your own flashcards or use the flashcards provided to 
teach apple. Try to make your own, using different colors. This 
will be more interesting for the children. . . 



ents (together): aaaa-pple 

% 

cher: Very good. Let's repeat the word once again, "aaaa-pple" 



indents (together): Aaapple , 



3acher: Good. Now let's try saying the word a little. bit faster, "aa-pple" 

Vgain make the "aa" sound, but a little bit shorter before finishing the rest of the 
ord). 



tudents (together): aa-pple 



sacher And now let's say the word "apple", (say the word making each sound 
\/en lengths). 



indents (together): apple 



eacher: Great! Apple is an example of a WORD that starts with the LETTER A. 
word has more than one letter. In the word apple, A is the first of several 
itters. Together these letters make a word. (It's okay if this is difficult for the 
udents to understand. You will be explaining this point again and again when each 
aw letter is introduced. After making several word walls, the difference between word 
id letter may be more clear.) You have all said the word very well. (Depending 
i how your students are progressing with learning the word apple, you may want to 
intinue using the flashcards to teach other words that begin with the Letter A). 




Activity 



cher: Now we're going to do a clapping activity. Watch what I do first and 
n copy along with me. "aaaa" "pple" (clap two times; once while saying "aaaa" 
second while saying "pple"). And now together: "aaaa" "pple" and again 
*aa" "pple". (Make sure that all of the students are clapping and saying apple at 
. same time. It may be helpful to ask individual students to clap the word for you to 
:>w that they are doing the activity.) Each word has a different number of 
unds. Apple has two sounds. (Point to the other words on the Letter A Word 
ill) , How many sounds does "Ahmad" have? (Encourage the students to clap 

t the word to try to hear the number of sounds). 



udents (together): Two! 



:acher: Now let's practice with some of your names. (Pick two or three students 
id have all of the students clap while saying the names of their classmates- try to 
:k students with names that are different lengths so the students can hear both long 

id short names). 



Pliursday, Friday, Saturday Lesson Plans: 



rhe lessons for Thursday, Friday/Saturday differ each week, unlike Monday, Tuesday 
and Wednesday. The focus of these days is mainly on activities, nursery rhymes, and 
reading aloud. Again, only move on if the students have mastered the lessons from 
Monday, Tuesday and Wednesday (especially handwriting). Remember to review the 
materials from earlier that week as well as the prior weeks. Be creative on these days 
aching games and rhymes your students enjoy. 




